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Current Events 

Scholarships 

There are many local and regional scholarships available for our    

students.  We are continually updating our database.  To view the 

complete list of scholarships, students should go to their Naviance 

home page, click on the “Colleges” tab and then  click on the     

Scholarship List.   

 

 

 

STUDY SKILLS 

The next Study Skills session will begin Monday, November 7th from 2:30 - 3:00pm. 

This six week course discusses note-taking skills, time management, test-preparation, 

text anxiety and test-taking strategies.  If you would like for your child to participate, 

please ask him/her to stop in the counseling office to pick up the form, or download the 

form from the counseling webpage.  

 

 

Individual Junior Meetings 

On Thursday, November 3rd, juniors met with their assigned counselors in a small 

group to review the college application process.  Counselors also met with parents in 

the evening to discuss the process.  During the next couple months, counselors will 

have individual meetings with each junior.  Your child received an invitation with the 

date and time of this meeting, parents are welcomed and encouraged to attend.  

 

 

Natural Helpers 

The Natural Helpers Retreat was held on October 27th and 28th at the Upper St. Clair 

Recreational Center. The students participated in a variety of workshops and activities 

that focused on team building, trust, and helping skills. During the two-day retreat, the 

students enjoyed learning about the Natural Helpers responsibilities and how their 

strengths can benefit the Upper St. Clair community. The counseling department is   

excited to watch the Natural Helpers journey this year.  
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“Far too many students are learning to do whatever it takes 

to get ahead—even if that means sacrificing individuality, 

health, happiness, ethical principles, and behavior.” 

In 2011, close to 200 higher-education professionals from 

selective institutions across the country gathered at the Uni-

versity of Southern California to come up with a plan to re-

shape college admissions. “The values and behaviors this 

system signals as important, and its tendency to reward only 

a narrow band of students,” a report on the meeting conclud-

ed, is crippling the mission of education. It’s also undermin-

ing “the social, economic, and civic vitality of our nation’s 

future.” The gathering   confirmed the growing consensus—

even among those intimately involved in the most notorious 

aspects of admissions—that the system is in desperate need 

of reform. The intense competition it fuels undermines stu-

dents’ well-being; pressures    applicants to fine-tune their 

test-taking skills and inflate their resumes; and distorts the 

purpose of higher education.  Instead of preparing them-

selves for college—or more importantly, for life—students 

spend all of their pre-college years preparing themselves for 

the moment of admission. “What we want is to have students 

who want to come and work hard because they can leverage 

their experience at the university and do something after they 

leave,” said Wesleyan University President Michael Roth. 

“One of my predecessors used to say to students, ‘If these 

turn out to be the best four years of your life, we’ve failed 

you.’” 

Roth didn’t participate in the USC conference, but he agrees 

with its tenets. “I think that that’s the missing part now—this 

consumer mentality [of], ‘Oh, I got in and now I get to enjoy 

the exclusive club,’ rather than ‘I got in, and now I get to use 

these resources to do something after the university.’”  The 

people who are out in the field recruiting applicants are rarely 

venerable educators who drive and shape the educational 

objectives of the school. In many cases, the front line of the 

admissions process is a cadre of relatively low-paid twen-

tysomethings. Ultimately, the USC/Education Conservancy 

event did little to change the status quo at selective colleges. 

The admissions mania has, arguably, only gotten worse. Stu-

dents today still spend months and sometimes even years of 

grueling work to secure a spot, spending thousands on test 

prep and college consultants, drafting essays and enrolling 

all kinds of extracurriculars, just to get into the running. And 

at the other end of all that work is what many critics describe 

as a lottery—even the most qualified students are merely 

gambling to get in. 

Another campaign called Turning the Tide, which is being led 

by many of the same players, aims to do something similar,  

this time focusing on the character-building potential of the 

admissions process. Where as the USC report focused mainly 

on de-emphasizing test scores and admissions selectivity and 

treating admission into a selective school as “beginning of an 

educational journey,” this one aims to fundamentally alter 

students’ reasons for getting into college.      

Based on a recent survey which found that most of the coun-

try’s teens prioritize their own happiness or achievement over 

caring for others, Turning the Tide is calling on selective col-

leges to encourage applicants to engage in “meaningful, sus-

tained community service,” contribute to their families, and 

focus on the quality (versus the quantity) of extracurricular 

activities. 

But it’s unclear whether this campaign will gain any more 

traction than the USC iteration, and some—including Roth—

are skeptical about its approach. “I do worry about trying to 

create a new system that will measure qualities that will sup-

posedly make people better people. Because insofar as it 

becomes a new system, it will be gamed by people who al-

ready pad their resumes with all kinds of activities that sup-

posedly show empathy, but what they really show is a desire 

to get into schools where empathy is a criterion for admis-

sion,” Roth said.  

There are concrete steps that can improve the system, Roth 

noted, such as de-emphasizing standardized-test scores. As 

the Harvard Law professor Lani Guinier put it in her book The 

Tyranny of Meritocracy, the SAT “best reflects our national 

obsession with the moment of college admission, rather than 

with the post-graduation missions of those who attend our 

colleges and universities.” 

But the base of the problem, as Roth sees it, is the funda-

mental American obsession with exclusivity itself. “Part of 

what’s attractive [about] going to a great Ivy League institu-

tion is not so much the anticipation of a wonderful undergrad-

uate education,” he said. “But the fact that it’s just really 

hard to get in—that’s just a trait of our culture.” Once “you set 

up another grid, people will create another profile to match 

the grid as long as the competition for seats remains in-

tense.”   

The admissions process today “not only allocates opportuni-

ty—by deciding who gets into where—but it also allocates val-

ues by determining what matters in preparing for, applying to, 

and selecting a college,” said Lloyd Thacker, the founder and 

executive director of the Education Conservancy. It’s 

“become a formative process during which the signals sent 

by a host of stakeholders are shaping their attitudes, their 

values, and behaviors in very troubling ways. Far too many 

students are learning to do whatever it takes to get ahead—

even if that means sacrificing individuality, health, happiness, 

ethical principles, and behavior.”   

“In light of all that’s being expected of kids, academically and 

extracurricularly, how do we still make sure that they still de-

velop these very important human skills so that they can be 

citizens of the world?” agreed Rod Skinner, who oversees 

college counseling at Milton Academy and serves as a faculty 

member for Harvard’s Summer Institute on College Admis-

sions. “So it's not an ‘either/or’ [question]—it’s an ‘and’ con-

versation that we need to have. That ‘and’ is not easy, and 

that’s why people would prefer to make it ‘either/or’—

because that’s an easier thing to manage.” 

 

Where College Admissions Went Wrong 
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Where College Admissions Went Wrong  (cont) 

And the pressure is starting earlier and earlier. Sarah Ford, a 

senior at the New England elite prep school Milton Academy, 

said she’s been thinking about college since she was in the 

fifth grade, when she took a test to qualify for Duke Universi-

ty’s Talent Identification Program, or TIP, an initiative de-

signed to search for and support gifted children. Ford said 

she still has a toy—a wooden transformer-like figure that was 

stamped at the center with the TIP logo— that came in TIP’s 

introduction package, presumably to lure youngsters into the 

academically rigorous program. 

“The letter inside the package … offered me the opportunity 

to take a standardized test,” Ford said, explaining that at the 

time she didn’t understand the purpose of the exam but felt 

honored to be included. “My mom and I ultimately just treat-

ed the test as an opportunity to practice for the SAT.”  Ford 

signed up for her first SAT-prep class the summer before 

sixth grade. 

By the time she moved to Massachusetts in the seventh 

grade to attend Milton, college was pretty much all Ford 

could think about. “A huge part [of going to Milton] was to get 

to a better school, to end up with more opportunities, ulti-

mately to be able to have a good route to college,” she said. 

“I was very preoccupied by it—it was incredibly prevalent.” 

But for all of Ford’s SAT preoccupations, selective colleges 

are moving away from using standardized-test scores as a 

key factor in admissions. Skepticism of the SAT (and its in-

creasingly popular cousin, the ACT) is so widespread by this 

point that bashing it is almost cliché. And at the rate that 

colleges are making test scores optional—including Roth’s 

Wesleyan University—a world in which SAT or ACT perfor-

mance is secondary in admissions decisions may not be too 

far off.   (According to The New York Times, as of 2015, 850 

colleges and universities were test-optional.) A growing body 

of research challenges the notion that test performance is a 

proxy for success in college. There’s broad consensus that 

the transcript is the single most valuable tool for predicting 

college success. According to research by William Hiss and 

Valerie Franks, who both worked in Bates College’s admis-

sions department, the students who performed the best in 

college were those who had good grades in high school,   

including those who may have had poor SAT scores. “Many of 

us who have spent our careers as secondary and university 

faculty and administrators find compelling the argument that 

‘what students do over four years in high school is more im-

portant than what they do on a Saturday morning,’” the au-

thors wrote. 

But even if they’re moving away from standardized tests, that 

doesn’t mean selective-college admissions are moving away 

from standardized expectations of what it takes to get in. It’s 

just that they’re adding more ingredients to their recipe for 

the perfect student—a recipe increasingly impossible to pull 

off. Some of the country’s most selective schools stress that 

they reject many students with perfect standardized-test 

scores. According to a 2013 article published in Stanford’s 

alumni journal, more than two-thirds—69 percent—of the col-

lege’s applicants in the previous five years with perfect SAT 

scores didn’t get in. 

The product of this increasingly complicated recipe has a 

familiar name: the “well-rounded student.” (In the early 20th 

century, as I recounted in part one, the big motivation to look 

beyond standardized-test scores was to stem the influx of 

Jewish students.) Efforts ensued to downplay the importance 

of any one measure of achievement, such as test scores, 

and look for a range of different strengths. But the search for 

well-rounded applicants created new problems. “We’ve taken 

the quirkiness out of the applicant pool,” said Jonathan Cole, 

a professor and former provost at Columbia University who 

wrote the recent book Toward a More Perfect University. “The 

kid who’s really extraordinary at something but doesn’t care 

about some other aspect of the curriculum has no chance of 

getting—very, very rarely will they get—into these most highly 

selective schools.” 

The obsession with admitting well-rounded students has per-

colated throughout the higher-education landscape over the 

decades, making its way into all kinds of institutions that 

rightly want to prioritize more than just academic merit. But 

in competing with each other to enroll the crème de la crème 

of the country’s teens, elite schools—and, increasingly, 

schools like the University of Michigan and UCLA that weren’t 

traditionally considered “elite”—are still effectively encourag-

ing all students to fit into a certain mold. This mold now in-

cludes prolific extracurricular involvement, leadership, and 

volunteer experience—all on top of high standardized-test 

scores and GPAs. 

The arms race to identify and recruit the perfect students 

was in part fueled by a race to rank the best schools. Be-

tween 1970 and 1983, college enrollment increased by 47 

percent. The growing demand meant a heightened interest in 

knowing how the country’s thousands of schools stacked up 

against each other. So in 1983, U.S. News & World Report 

launched its rankings were launched in 1983. “For genera-

tions, colleges and universities had generally relied on a mys-

terious brew of prestige and reputation,” wrote the journalist 

Max Kutner in a 2014 Boston Magazine article about the 

rankings. “Suddenly, legacies and tradition—qualities that 

had taken decades, and sometimes centuries, for schools to 

cultivate—were less important than cold, hard data.”   

U.S. News rankings often come up early in conversations 

about admissions mania. The rankings have shaped how 

colleges invest their resources and handle admissions be-

cause of what they take into consideration when grading 

institutions—things like academic reputation (peer reviews), 

selectivity (acceptance rate), and student caliber (average 

SAT score and graduation rate and high-school GPA). They 

gave us a standardized, numbers-driven definition of what it 

means to be a “good school.” And that definition was based, 

in part, on having the right students. Just as students with 

means began hiring tutors to help them prep for standard-

ized tests, once the idea of a “good school” became stand-

ardized, schools increasingly started relying on a profession-

al corps of consultants to help them recruit the right student 

body. So we entered the brave new world of the “enrollment-

management consultant.” 
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Where College Admissions Went Wrong  (cont) 

It used to be faculty members who handled a college’s ad-

ministrative functions. They were in charge of running the 

business operations; they were the registrars; they decided 

who was and wasn’t admitted. As the number of applicants 

grew, these roles became more and more specialized, and 

eventually, working in college admissions became its own 

profession.  Today, admissions officers’ responsibilities vary 

little from institution to institution. Often fresh out of college—

where they may have been tour guides or admissions-office 

employees as students—many of them attended the institu-

tions they now represent, according to Tom Green, who over-

sees consulting and strategic enrollment management at the 

American Association of Collegiate Registrars and Admissions   

Officers.    

Strategic enrollment management—the work that Green 

does—is a fancy way of describing the task of helping a col-

lege proactively create a student body that meets its academ-

ic, demographic, and financial goals. The consultants might 

advise administrators to admit 50 students from the South 

and another 50 who want to major in computer science, for 

example; they might warn against enrolling too many people 

from the bottom socioeconomic quartile to ensure a college 

retains a high graduation rate and low percentages of stu-

dents who default on their loans. “Take a college that says, ‘I 

wish we had more students who are better quality’—a very 

common request, by the way, for colleges and universities,” 

Green said. “The consultant might say, ‘The process you’re 

using is yielding the same things you got 20 years ago. So 

let’s think about how the process can be refreshed or really 

pulled apart completely and put together differently,’” Green 

said.  “It’s a way of trying to proactively look at the institu-

tion’s mission, its vision for the future, the environment in 

which it operates, and trying to align all of those factors so 

that the institution isn’t just reacting to changes in de-

mographics or funding,” Green continued. It “really tries to 

control the enrollment destiny and ... become the most effi-

cient and most effective organization it can with the entire 

point of living out its mission and helping its students be suc-

cessful.”  Green’s association, commonly referred to as 

AACRAO, has been around for more than a century, hosting 

conferences and publishing materials to acquaint members 

with best practices and help them with professional develop-

ment. Green cited the upcoming Supreme Court decision on 

affirmative action as an example of issues under discussion. 

Another topic of focus is social media: “How do we use things 

like Pinterest, Instagram, Facebook … How do each of these 

things fit together and integrate into a more comprehensive 

and modern communications strategy so that we’re able to 

tell our story to prospective students? And from that, hopeful-

ly the right students will be attracted to the institution for the 

right reasons.”  Critics like Lloyd Thacker charge enrollment-

management consultants with homogenizing and inflating 

student expectations, and for similar reasons. Jonathan Cole 

and other educators worry that people who aren’t immersed 

in the day-to-day academic experience at a school are the 

ones tasked with designing that school’s student body. Ad-

missions officers and enrollment-management consultants, 

according to Cole, see their institutions through a business 

lens rather than an educational one. In a National Associa-

tion for College Admission Counseling survey that asked col-

leges to rate the importance of various skills for the position 

of chief enrollment officer, previous admission experience, 

statistics/data analysis, and marketing/public relations were 

the top three categories. Aside from having an advanced de-

gree, which only half of respondents rated as “very im-

portant,” experience in academia appears nowhere on the 

list. “You would never find the faculty in any decent university 

that would allow 24-year-olds to determine who were going to 

be their colleagues on the faculty; nor would they allow these 

24-year-olds to determine who are going to be their graduate 

students or their postdoctorate fellows,” said Cole, noting 

that admissions officers have often declined to go forward 

with his recommendations. “So why do we do it in undergrad-

uate education?”   

It’s unclear how soiled the admissions and academic func-

tions actually are in higher education, and chances are it var-

ies from institution to institution. The NACAC report found 

that admissions officers seek “recruitment assistance from 

faculty on a regular basis,” but as Cole implied, the extent to 

which the officers act on that advice differs. And ultimately, 

the NACAC report makes it clear that a tension between the 

academic and admissions worlds exists. The results of that 

assistance were, according to the report, “decidedly mixed.” 

“Perhaps the greatest challenge of working with faculty, ac-

cording to some, is creating understanding and appreciation 

of the process and its importance to everyone on campus. 

‘Faculty thinks it’s our job to “bring them in,”’ said an un-

named counselor in the report. ‘They don’t know how im-

portant recruitment is. They don’t have our back.’” 

People on the admissions side of things are in charge of 

building a class—of strategically meeting an institution’s long-

term goals through the art of recruiting and enrolling stu-

dents. If there are only two seats for stellar jazz musicians 

with strong STEM skills and five such students apply, the 

question of which of them will make it in is largely up to 

chance. Cole recalls asking some of his students whether 

they’d support an admissions system in which a list of poten-

tial candidates for the 1,400 or so freshmen seats at Colum-

bia were narrowed down to the best 5,000 applicants, which 

would then be admitted by lottery. “There’s not a single stu-

dent who would go for the lottery system. They want to be-

lieve that in the sight of God there is a rank order from 1 to 

36,000 and they’re among the elect,” Cole said. “They don’t 

recognize that there are other people who have been reject-

ed for a whole series of reasons who really have as much 

potential in a variety of ways as they do.” 

Admission, Cole said, often depends on “which person in the 

admissions committee reads your application; what their bi-

ases are, their presuppositions; whether they’ve had a bad 

egg-salad sandwich hat day or read too many applications. 

These are all things that enter our decision-making process 

as human beings.” 

“It is [a lottery],” Cole said, “but no one is willing to admit it.” 

 

 
Source:  www.theatlantic.com 
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Many Teens Drinking, Taking Drugs During School: Survey 

Ninety percent of American high school students report that some of their classmates are using illicit drugs,     

including alcohol and tobacco, during the school day, a new survey found. 

When asked to estimate how many were involved, these teens reported that about 17 percent of students -- 

roughly 2.8 million -- are abusing drugs during the school day, according to the survey. 

"The findings are alarming but not surprising," said Bruce Goldman, director of substance abuse services at  

Zucker Hillside Hospital, in Glen Oaks, N.Y. "We know that teens abuse alcohol, cannabis, prescription              

medications. It makes sense that they do it at school where they congregate with their peers. 

Goldman was not involved with the survey, which was released Wednesday by the National Center on Addiction 

and Substance Abuse at Columbia University (CASAColumbia), in New York City. 

The survey is a timely one, coming out soon after a U.S. government study found that more teenagers start   

drinking and smoking cigarettes and marijuana in June and July than in any other month.  The new survey also 

found that schools can be a hub of drug-dealing activity, with 44 percent of high schoolers saying they know a 

fellow student who sells drugs at their school. 

Half of respondents knew of a place near their school where kids could go to drink and get high during the school 

day, according to the yearly back-to-school survey, which polled 1,003 12-to-17-year olds. 

And more than one-third said that students had ample opportunity during the school day to drug, drink and 

smoke without getting caught. 

Drug use in both public and private schools is on the rise, with 54 percent of private high school students        

reporting that drugs are available in their schools versus 24 percent in 2002 and 61 percent of students at    

public schools saying their schools are "drug infected," compared with 46 percent in 2002. 

Social media seem to be contributing to the overall trend, with 75 percent of teens saying that seeing photos of 

other teens partying on Facebook, MySpace or other social networking sites made them want to do the same. 

Nearly half of teens who have seen such pictures perceived that the teens in the photos "are having a good time." 

Kids who had seen such photos were three to four times more likely to have used marijuana, alcohol or tobacco 

compared to kids who had not viewed this type of picture. 

"Seeing teens partying with alcohol or marijuana on Facebook and other sites encourages other teens to want to 

party like that," said Emily Feinstein, project director for the survey and a senior policy analyst with                    

CASAColumbia. "Clearly, parents really need to help children navigate that world safely." 

The survey also looked specifically at parental supervision and parental expectations and found both to play a 

major role in teens' drug use. 

Children who are left home alone overnight are about twice as likely to have used alcohol or marijuana and three 

times as likely to have used tobacco, compared to kids who are not left home alone. 

Teens who believe their parents would not be "extremely upset" to know that their 

child was using drugs were less likely to engage in this type of behavior. 

"Parents need to be hyper vigilant and monitor their children's friends, both virtual 

and reality," Goldman said. 

The same goes for school personnel, he added. 

"If kids know who is using drugs, why don't the staff?" he asked. 

Feinstein concluded, "Preventing addiction is all about preventing teen substance 

use because the developing brain is more vulnerable. We really need to look at 

this as a health care problem rather than a behavioral problem and start screen-

ing and intervening early." 

More information 

For more on teens and drugs, visit the American Academy of Child and Adolescent Psychiatry.  

Source:  http://health.usnews.com/health-news 
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Workers in the Pittsburgh Metropolitan Statistical Area had an average (mean) 

hourly wage of $22.24 in May 2015, 4 percent below the nationwide average of 

$23.23, according to the U.S. Bureau of Labor Statistics.  Sheila Watkins, the 

Bureau’s regional commissioner, noted that, after testing for statistical            

significance, wages in the local area were significantly lower than their respective     

national averages in 12 of the 22 major occupational groups, including computer 

and mathematical, protective service, and community and social  service. Three 

other occupational groups had average wages that were measurably higher than 

their respective national averages: management; production; and construction 

and extraction. 

 

When compared to the nationwide distribution, Pittsburgh employment shares were significantly higher in 8 of 

the 22 occupational groups including healthcare practitioners and technical, office and administrative support, 

and personal care and service. Conversely, nine occupational groups had employment shares significantly below 

their national representation; these groups included management; production; and transportation and material 

moving.  

 

One occupational group—construction and extraction—was chosen to illustrate the diversity of data available for 

any of the 22 major occupational categories. Pittsburgh had 51,430 jobs in construction and extraction,         

accounting for 4.5 percent of local area employment, significantly above the 4.0-percent share nationally. The 

average hourly wage for this occupational group locally was $23.39, which was significantly above the national 

average of $22.88. 

 

Some of the larger detailed occupations within the construction and extraction group included construction    

laborers (9,060), carpenters (8,040), and operating engineers and other construction equipment operators 

(4,660). Among the higher-paying jobs were boilermakers ($34.05) and first-line supervisors of construction 

trades and extraction workers ($33.88). At the lower end of the wage scale were construction laborers and    

electrician helpers, with mean hourly wages of $18.30 and $12.77, respectively. (Detailed occupational data for 

construction and extraction are presented in table 1; for a complete listing of detailed occupations available go 

to www.bls.gov/oes/current/oes_38300.htm.) 

 

Location quotients allow us to explore the occupational make-up of a metropolitan area by comparing the     

composition of jobs in an area relative to the national average. (See table 1.) For example, a location quotient of 

2.0 indicates that an occupation accounts for twice the share of employment in the area as it does nationally. In 

the Pittsburgh area, above-average concentrations of employment were found in several of the occupations 

within the construction and extraction group. For instance, carpet installers were employed at 2.6 times the   

national rate in Pittsburgh, and oil and gas rotary drill operators were employed at 3.0 times the U.S. average. 

On the other hand, roofers had a location quotient of 1.0 in Pittsburgh, indicating that this particular               

occupation’s local and national employment shares were similar. 

 

These statistics are from the Occupational Employment Statistics (OES) survey, a federal-state cooperative     

program between BLS and State Workforce Agencies, in this case, the Pennsylvania Department of Labor and     

Industry. 
 

 

Source:  http://www.bls.gov/regions/mid-atlantic 

Occupational Employment and Wages in Pittsburgh 
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Keeping your sanity in the high-stress time of applying for schools is absolutely key 

to focusing your efforts. Find out ways to reduce your stress in this article from   

Peterson's. 

 

Throughout high school, the college admission process gets more and more in-

tense. Seniors are writing applications, finalizing college lists, retaking standardized 

tests, and generally worrying about whether and where they'll get in. Juniors are 

heading into the PSAT, first college visits, and what is made out to be the hardest 

year of their academic lives. Everyone is focused on meeting those college admis-

sion requirements. How do you maintain your sanity, put the process into perspec-

tive, and find your path? 

 

College admission process is about what's right for you 

First of all, remember that you are in control. The college admissions process 

should be about finding schools that fit you well and then doing your best to get in. Many people will tell you what is right 

for you and what you need to do to get into selective schools. Some of their advice is probably on target, so don't dismiss 

it outright. You have a lot to learn about new areas of study, new choices, and most likely the first major decision affecting 

your long-term independence which you have had to make. 

 

People who know you well — friends, parents, teachers, advisers — will likely have valuable input, so don't be afraid to ap-

proach them for college admissions assistance. 

 

Nevertheless, you should be in the driver's seat as you make decisions about classes, standardized tests, and colleges. If 

you succeed, you can take credit for your accomplishments. If you fail or choose unwisely, then you have only one person 

to blame. We find that students who develop control and build self-esteem through the college admission process are 

those most likely to be happy with the outcome. They are also more likely to be successful when they arrive at college. 

 

College admission requirements should showcase who you are 

Our second recommendation is simple: be yourself. We discourage students from doing things "just for college". Try to 

avoid putting on a mask in order to impress colleges. Keeping it real means trying to communicate to colleges — through 

your essays, interviews, e-mails, recommendation letters, and other college admissions requirements — who you really are 

as a person, as a learner, as a family member, and as a community member. 

 

Colleges are most interested in hearing about what you are passionate about, what makes you different, what you will 

bring to campus. If you stop focusing on what you think this or that college wants you to be, and start focusing on who you 

are and what you want to be, you will find the right colleges for you — and have a better chance of meeting their college 

admissions requirements and getting in. 

 

Some parts of the process are beyond your control 

Thirdly, recognize that a lot of the college admissions process is not about you. There are many factors beyond your con-

trol, including the size of the talented applicant pool and the particular goals and constraints of each college. Keep your 

chances for admission in perspective. It helps if you can recognize which colleges might be too much of a stretch and be 

realistic. Reach for your dreams, but make sure to balance your list and avoid overconfidence about the odds at the 

tougher schools. Pay attention to every school on your list so that colleges consider you a serious applicant. 

 

Keep things in perspective 

Finally, try to keep the college admissions process in perspective. This will likely not be the most important decision you 

ever make. It might be one of the most important decisions you have made so far, but many colleges could work for you in 

many different ways. You are not choosing a soul mate for life, but rather the place to start your higher education. 

 
If you don't get in to some of the colleges to which you apply, it is not the end of the world, and many of the colleges you 

might think unsuitable could work well and be a lot more challenging than you imagine. Keeping an open mind and adopt-

ing a long-term view will go a long way toward reducing your stress and uncertainty. 

Reducing Stress About College  

Admission Requirements 

Source:   
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We’re on the Web! 

www.uscsd.k12.pa.us 

Upper St. Clair High School 
Counseling     Department 
1825 McLaughlin Run Rd 
Upper St. Clair, PA  15241 
Phone: 412-833-1600 
Fax:  412-851-2069 
E-Mail:  uscsd.k12.pa.us 

COUNSELING CALENDAR                                                            November 2016 

Selective Service Registration 
Federal law requires all young men to register for Selective Service within 30 days of their 18th birthday.  Registration information can be 
obtained on-line at www.sss.gov. 

Dates are subject to change as necessary. 

TESTING DATES 
SAT I and SAT Subject Tests Dates Regular Registration Deadline Late Registration Deadline 

October 1, 2016 September 1, 2016 September 13/20, 2016 

November 5, 2016 (@USC) October 7, 2016 October 18/25, 2015 

December 3, 2016 November 3, 2016 November 15/22, 2015 

January 21, 2017 December 21, 2016 January 3/10, 2016 

March 11, 2017 (@USC) February 10, 2017 February 21/28, 2016 

May 6, 2017 April 7, 2017 April 18/25, 2016 

June 3, 2017 May 9, 2017 May 16/24, 2016 

ACT Test Date ACT Registration Deadline ACT Late Registration Deadline 

September 10, 2016 August 5, 2016 August 6-9, 2016 

October 22, 2016 September 16, 2016 September 17-30, 2016 

December 10, 2016 November 4, 2016 November 5-18, 2016 

February 11, 2017 January 13, 2017 January 14-20, 2017 

April 8, 2017 March 3, 2017 March 4-17, 2017 

June 10, 2017 (@ USC) May 5, 2017 May 6-19, 2017 

  1 

No School 

Teacher In-
service 

2 

 

3 4 5 

 

SAT @ USCHS 

6 7 

 

8 

No School 

Teacher In-
service 

9 

 

10 11 

1st Marking 
Period Ends 

Report Cards 

Available MMS 

12 

13 14 15 16 17 18 19 

20 21 22 23 

 

Early Dismissal 
10:55 

 

24 

 

No School 

Thanksgiving 

25 

 

No School 

Thanksgiving 

26 

27 28 29 30    

SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY 


